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At our schools we believe in and
share these 5 Core Values
Aspirations, Attitudes
and Behaviour

Inclusion and Diversity
As schools we:

As schools we:

•
•

Embed high aspirations through the development of
effective attitudes and behaviours in our schools
Ensure pupils and staff in our schools are resilient
learners developing life, learning and leadership skills
to equip them exceptionally well for their futures

•
•

Welcome diversity and remain wholeheartedly
committed to inclusion
Ensure every individual is fully accepted and provided
with a strong sense of belonging within each of our
schools and within our wider networks

Collaboration
As schools we:

•
•

Outcomes

Are committed to collaboration ensuring continuous
development is both reciprocal and intrinsic in all we
do
Use collaboration to ensure review, reflection and
assurances to secure relevant and high quality
improvements in our everyday practice and provision

As schools we:

•
•

Believe our children achieving high quality
educational outcomes is at the heart of all we provide
Hold an immutable expectation that all members of
our school communities strive continuously to achieve
nothing less than excellence for our pupils

Curriculum
As schools we:

•
•

Unequivocally know our curriculum is the conduit to all our aims
Ensure this is exciting, relevant, challenging and firmly rooted in meeting the individual needs of our pupils at
each school and across the Collaboration
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OUR CURRICULUM ORGANISATION
Our approach to curriculum design carefully focusses on the National Curriculum programmes
of study but underpinning this we specifically focus on character development and the growth of
softer interpersonal skills. We believe fitting the children who attend our school for their futures
requires a holistic approach based on their own specific needs.
The content of our 'school curriculum' comes from:
•
•
•
•
•

The statutory National Curriculum content for each year group / key stage
Our shared vision and values around promoting collaborative approaches
The locality of the school
The needs of our school community
The needs of our wider society

We endeavor to achieve this through the planning of cross-curricular ‘Curriculum Vehicles'. We
came to this approach from our research based on a well-developed case study of a successful
junior school in Worcestershire.
The requirement for each Curriculum Vehicle includes a key end outcome that pupils work
together to achieve. This must forge a meaningful link to an associated career and ensure some
direct involvement with a connected employer.
Our Curriculum Intent:
Whilst keeping standards high is extremely important to us, improving test results is not our only
priority. We firmly believe for our children it is essential to place an emphasis on nurturing their
interpersonal skills i.e. teamwork, resilience, enterprise and entrepreneurial creativity. Our
school curriculum needs to include all aspects of learning.
We strive to ensure our curriculum keeps up to date with society's social and educational
changes and that it is constantly developing our pupils’ 'soft skills’ that we know employers will
value most in the future. We have put these skills at the heart of our curriculum planning.
We achieve this by implementing the school curriculum through planned Curriculum Vehicles.
We know that a number of our children join our schools with very limited experiences, for
example, having not ever visited anywhere further than Mansfield or Hucknall let alone been to
a farm or the seaside. Our Curriculum Vehicles seek to provide our children with some
experiences of these to enrich their knowledge and enhance their vocabulary so they are not
only immersed in the statutory age appropriate knowledge and skills, but also equipped with the
personal characteristics required to ensure they can achieve success in their futures. This is
achieved by centering our provision and learning around attributes where pupils can relate to
themselves, relate to others and manage situations.
A Curriculum Vehicle is the planning framework we use that delivers both our school curriculum
aims and the statutory content of The National Curriculum. Each vehicle lasts either a term of
half a term as this can be planned flexibly dependent on need balanced with the cohesive use of
our programmes of study Curriculum overview. The vehicle needs to provide opportunities for
pupils to learn about managing themselves, relationships and situations.
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The difference between Curriculum Vehicles and what we used to call ‘Topics’ is that a
Curriculum Vehicle is not solely driven by the acquisition of knowledge from the National
Curriculum subject.
For example, for a 'Vikings' topic previously planned this may have been interweaved to include
elements of English, History, Design and Technology and Art but this was all mainly driven by
one specific subject in The National Curriculum which in this example would the acquisition of
History knowledge, understanding and skills.
The difference with the Curriculum Vehicles is that in planning a similarly focused unit, rather
than the end outcome being to purely gain knowledge and skills acquisition about the Vikings, a
teacher can choose a Curriculum Vehicle such as 'Running a Museum', to embed opportunities
for pupils to also comprehend teamwork, consumerism, responsibility, income versus
expenditure, etc,. It would include them creating a high-profile Vikings museum exhibit to cover
all the historic knowledge and skills content together as an end outcome, but this subject
content is completed in a way where the focus is on pupils as whole learners rather than on
what is to be learnt. The statutory content of the National Curriculum is embedded within what
we then plan rather than being the only driver.
We believe that a Curriculum Vehicle needs to be absolutely founded on our own school aim for
collaboration for it to succeed.
An effective Curriculum Vehicle:
•
•
•

•
•
•

•

•

•
•
•

Draws on all areas of personal development and the National Curriculum forming a cohesive
learning experience
Drives learning and development throughout the term, rather than being a 'bolt-on' at the end of
term where work undertaken is simply showcased
Is integral to the delivery and success of the unit planned i.e. removing the vehicle concept
would mean the whole unit would instead become a set of loosely related curriculum learning
activities
Engages pupils with their Curriculum Vehicle and its purpose so they see it as being the key
goal in their learning progress
Is the driver for more intrinsic pupil motivation to develop a natural striving for excellence based
on the fact that all learning will contribute to the intended final outcome
Centres on interpersonal skills, the development of team-based projects and should cause
pupils to reflect more deeply on their ability to work together, e.g. understanding of roles (leader,
facilitator, worker, etc) and playing to these strengths to achieve their goal. Alongside this
learning how to resolve conflict, manage disappointment through the growth of resilience and
the fine art of negotiation
Replicates life in the 'real world' as far as possible. It should draw on processes that adults work
with every day and narrow the gap between the artificial world of the classroom and the reality
of learning in the wider world, therefore providing more context to learning
Uses an outside client wherever possible, to give the vehicle a purpose so this is based on
fulfilling the needs of the client. This allows for negotiation with an outside party who creates the
need to constantly re-evaluate the intended product or outcome. For example, an internal
newspaper is not as exciting as one that will be made and distributed in the local community
Includes milestones along the way to maintain enthusiasm, particularly for younger pupils
Draws on expertise from the community, including specialists, outside visitors and out-of-school
visits wherever possible and relevant
Aligns with the teachers, passion, enthusiasm and natural creativity
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In order to ensure our curriculum provision stays alive and current we have made the important
decision that there is no rolling programme of Curriculum Vehicles, so they are not repeated
from year to year. This means that the year group specific statutory content planned for each
year remains static, but this does not necessarily stay within the same term. Our approach
encourages flexible thinking and creativity in the planning for provision from our teaching staff.
To support and quality assure this, we have a Curriculum Development Working Party which
consists of key subject leaders who are our experts. They review the year group statutory
curriculum carve up and work together to provide ideas for potential future Curriculum Vehicles
that will cover all statutory content, but with different collaborative outcomes and career links.
They are also key to ensuring planning is sequentially taught to enable the buildup of key
concepts, skills and knowledge over time for our pupils as they move through the school.
Our intention is that Curriculum Vehicles, as much as possible, subsume aspects of a wide
range of curriculum subjects. In order to achieve this, teaching takes place in the context of the
vehicle, wherever possible. For example, we do not consider it is good practice to remove pupils
for a 'persuasive writing' lesson and then bring them back into the vehicle to try out those skills.
The persuasive piece needs to be built into the context of the Curriculum Vehicle to provide
more meaning and purpose to pupils which in turn leads to high quality learning taking place
which has far more chance of ‘sticking’ for our children.
Our Curriculum Implementation:
Within our Curriculum Vehicles we plan for sessions by completing a Walk-Through plan.
This is where we divide the learning into appropriate units of working time, dependent on what
needs to be achieved. These are planned out into sequential steps towards achieving the
Curriculum Vehicle’s final outcome. Steps in the Walk-Through plan can be for one lesson, or
may span several, dependent on content, skills and knowledge balanced with the teaching time
required in order to deliver them effectively. Due to this weekly timetabling is more flexible in
response to this. Planning teams will plan-out their weekly timetable to accommodate what
needs to be achieved in the subsequent week as part of the Curriculum Vehicle and also in
order to include any discrete aspects of other subject content needing to be taught alongside.
Alongside this each Curriculum Vehicle has an accompanying Knowledge Organiser Mat which
is shared at the outset with our children and their parents/carers. This contains the key
knowledge, the key personal skills (always abilities / soft skills) and the key vocabulary we want
the children to learn about alongside reading recommendations, website links and potential
connected careers.
There is a requirement that planning teams should seek to draw on expertise within the
community, local industry or other wider business links as appropriate. The reason for this is that
using external experts fulfils two important functions in the process of learning engagement.
The first is that many of them are inspirational, in the sense that they have ability and skills,
which go beyond those within the school community. Secondly, and more importantly, they will
be more aspirational figures for our children. School staff can obviously excel and inspire
children in different fields of careers and expertise, but they cannot convincingly be seen as
‘aspirational’ because they still remain school staff and are not the actual expert in that field.
We want our pupils to develop aspirations to be like some of our career linked experts when
they grow up.
We fundamentally know there is a difference of some magnitude between being able to inspire
and aspire. Inspiration hinges on what you can do whilst aspiration is founded on who you are.
We feel the latter is the more powerful of the two. In our school community, due to high levels of
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deprivation, aspiration is a key personal attribute we need to grow, nurture and embed within
our children’s’ personal armory.
To ensure this planning teams must always plan to provide opportunities for pupils to develop
their ‘soft-skills’ to plan their Curriculum Vehicle from. The integration of National curriculum
subjects and content is entwined around this initial intent.
To support children’s understanding and develop autonomy in their own learning, we deploy a
Challenge by Choice approach to a large proportion of our differentiated lessons. This involves
removing caps placed on children’s learning, so as not to restrict their progress. This approach
offers more ownership for the children as they choose their own level of activity within a lesson
to work at. This means that all children are given the opportunity to challenge themselves
appropriately in different aspects of a subject without the limitations of being automatically ability
grouped.
In this approach there are four different learning options for the learning intention of a session.
In order to make this system accessible for all our learners, these options are referred to as
‘chillis’ and the system is referred to as Chilli Challenges in the classroom. Each chilli builds on
the previous one, offering different levels of difficulty or application.
Tongue
Tingler

Involves
practicing the
skill with
scaffolding

Nose Runner

Involves the
practicing
element in a
more
independent
manner

Eye
Waterer

Involved
the
application
of the skill

The Beast

This is a mastery
level activity
where children
are expected to
use and apply
deeper thinking

Some of the non-core skills-based subjects within the National Curriculum are far are easier to
integrate into every Curriculum Vehicle such as Art and DT. Other more heavily content-driven
subjects are integrated where a meaningful link is appropriate such as PSHRE, French, RE,
Music and PE but these subjects are generally taught discretely within the weekly timetable.
Computing is taught from a scheme of work from Purple Mash. Some of the English, Maths and
Science work is taught through the Curriculum Vehicles but other required coverage is taught
discretely. Pupils will have a geography fieldwork week in Years 1, 3 and 5
As much of our PSHRE provision is key to all we provide for our children’s needs, we deliver
this within a high-quality picture book-centered framework which focusses on dealing with many
aspects of social challenges and adverse childhood experiences (ACES).
This is divided up into a variety of ‘Talking Points’ each term which culminate in challenge by
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choice activities where discussion encourages pupils to ‘agree, build or challenge’ social
concepts. The framework covers Year 1 through to Year 6 and has a progressive build up to suit
the age and needs of our pupils. There are four main strands within this in each Year Group.
These are:
1. Understanding me
2. Understanding others
3. Understanding groups
4. Looking after me
Reading
The teaching of reading throughout school falls primarily into two main areas: word reading and
comprehension. Word reading is a key focus particularly in children's early schooling where
there are daily phonics sessions as well specific reading sessions. Phonic sessions follow a
four-part format allowing children to revisit/review previously learnt sounds/words; teach, where
they learn new sounds; practise; which allows children to 'try out' the sound(s) and apply, where
children use these newly taught sounds in context. KS1 provision aims to be opportunities for
phonic practice and application.
Throughout school, comprehension is taught so that children can understand what they have
read. We use RIC principles to structure our comprehension teaching (Retrieve, Interpret and
Choice) which allows us to focus on author intent as well as inferring and retrieving information
in order to fully cover all areas of the reading content domain. Children have the opportunity to
apply their understanding in a wide range of ways including, but not limited to, using text to draw
settings/characters, answering questions, matching/sequencing activities and specific
vocabulary activities. Additionally, in KS2 APE (Answer, Prove, Explain) is used as both a
teaching tool and a resource to support children with structuring higher-level answers.
Children are taught through a variety of whole class, small group and 1:1 reading sessions
however, KS2 reading is primarily taught as a whole class. The principles of Reciprocal Reading
are applied to reading sessions to support children’s autonomy and comprehension. All children
are exposed to a range of authors and text types throughout these sessions. (Refer to Our
Reading Offer and Reading Spine)
Additional reading enrichment takes place throughout school, with books shared in Talking
Points (PSHRE), texts used to support Curriculum Vehicle sessions, assemblies and wholeclass reads.
Writing
The teaching of writing is key skill applied throughout the whole curriculum. Discreet English
sessions are utilised to ensure that all areas of the writing curriculum are covered.
To support their development of writing, children have specific Grammar Skills and Spelling
teaching. A range of approaches to spelling teaching is deployed, including the use of NoNonsense Spelling for KS2 and within phonic sessions for KS1. Grammar is taught using
Rainbow Grammar. Rainbow Grammar is a systematic approach to teaching grammar and
punctuation created by Jason Wade (a Grammar expert). This approach separates sentences
into eight parts of grammar and assigns each a colour. During their time at our school, children
will learn about each colour and how they can be combined to create a rich array of sentence
structures. Children are given opportunities to practice grammar skills through daily grammar
starters.
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Handwriting is taught systematically throughout school using Nelson Handwriting. This begins
with sessions focusing on developing gross and fine motor skills and moves on to letter
formation and joining. As children become more competent with their handwriting they are able
to use pens in their writing.
Writing units are planned around a quality text. Units are structured to allow for immersion in the
text/writing genre, the practicing of key grammatical and structural features. Units come to a
close with an end written outcome which will follow the writing format of plan, write, edit to an
age appropriate level. Marking symbols are used to share success criteria and build children’s
autonomy with developing their own writing skills.
Children are given opportunities to write for different purposes and different audiences both in
discreet English sessions and across the wider curriculum. Where meaningful outcomes can be
achieved, writing is delivered throughout Curriculum Vehicle sessions to ensure that it is
purposeful.
Maths
Maths is taught through structured sessions designed to allow children to make progress at
each stage and also to think at a deeper level about each concept of skill. An anchor task at the
start of the lesson contextualises the skill and also allows all children an opportunity to think
deeply about the skill being taught. This is then followed by a guided practice which is more
heavily structured and allows all pupils to see a skill being applied – this is also an opportunity
for pupils to work together to practice a skill before moving on to the independent part of the
session. This independent part is structured through the Challenge by Choice (chilli challenge)
approach and pupils are given opportunities to choose the level appropriate for them and work
with adult support if necessary.
Each class also does a daily 5 in 5 (or 3 in 3 in year 1) fluency task which is designed to support
children in building the speed with which they can recall number facts such as number bonds,
times tables, multiplying by powers of 10 or finding simple fractions of amounts. Towards the
start of the year, these are likely to be based on gaps from the academic year below but will
move to be covering more age related gaps as we move through the academic year. They are
planned for individual classes based on gaps the teacher has identified through previous
sessions or arithmetic practices.
Times table subject knowledge is also something which features strongly in our teaching of
mathematics. We have a three pronged approach to this:
•

•

•

Times Table Rockstars – this is an online program which each KS2 pupil has access to and is
designed to continue times table practice at home and also develops a passion and excitement
around times table learning
Times Table Superheroes – these are a series of levelled challenges that pupils work through.
They do a paper based, times table exercise weekly and move through the superhero named
levels once they have completed the previous one. These again increase the emphasis on
times tables but also ensure each child within a class is working on a personalised times table
target and progress is tracked. These have also been made available for online learning
Shanghai sessions – Shanghai sessions take place fortnightly in Y1 – Y3 (moving on to weekly
in Y4) and are a focused session on a specific times table which all children access.
They are designed to absorb children in a times table for a lesson and allow for repetition and
building up of knowledge through guided sessions and short tasks which in turn lead to
increased independence in that particular times table
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For remote maths learning for Years 1-6, lessons mirror the in-school pedagogical approach,
though tasks have been renamed for encourage parental engagement, e.g. ‘Anchor Task’ has
now been renamed ‘Task 1’.
It is necessary for the current maths provision to adhere to our long-term overviews in order for
children to continue to make progression and to address gaps in missed learning. Staff’s views
have been taken into account to reflect children’s current gaps and learning needs when
updating these overviews. The format through which children access their home maths learning
has been tailored towards maximising children’s engagement through the use of personalised
explanation and modelling.
We expect our pupils to take P.R.I.D.E in their learning by working to their full potential and
demonstrating positive learning behaviours. We have high expectations of academic progress,
attendance and social and moral aptitudes. This permeates across our schools through
enabling opportunities for pupils to be elected onto a range of pupil forums where they are
instrumental in working with key staff on a range of key developments. These include:
Attendance Forums, Sports Leaders, Reading Champions, Take 5 Ambassadors and Learning
Forums.
We very much see working with our parents and carers as a fundamental partnership and
rigorously strive to strengthen this relationship as much as possible in order for our pupils to
benefit. This is usually successfully achieved through a calendar of events across the school
year that they are invited into school for work showcases, celebration events, meet the teacher
evenings, fun family learning events, etc. We are currently working to adapt and organise these
kinds of events to take place in a more virtual way.
As part of our experiential curriculum as well as us regularly inviting visitors to the school and
planning carefully chosen trips out to enhance our Curriculum Vehicles we also run residential
visits, after school clubs and have a sports specialists for the schools to enhance delivery.
(Refer to the overview in Appendix 1).
We also carefully plan and include work around fundamental British Values using appropriate
language and themes accessible for our pupils to identify with (Refer to the 2-page overview in
Appendix 2). These are also reinforced and delivered each week through our Assembly Themes
which also link closely to our PSHRE foci. (Refer to Appendix 3).
Assessing the Impact Of Our Curriculum:
Teaching staff utilse the National Curriculum and Skills overviews to highlight and map coverage
which informs them of what has been achieved and what requires more emphasis in future
provision.
The school uses an online tracking system (Classroom Monitor) for staff to complete marking on
the skills within taught provision for the core subjects.
We use Cornerstone Assessments each term to assess Reading and Maths (arithmetic) to
support our summative tracking data teacher assessment points.
Our marking and feedback procedure is focused on this taking place at the point of teaching as
much as possible in order to ensure good progress can be made with insightful intervention.
Where pupils are less confident in aspects of learning this is picked up and a post-teach will be
provided typically on the same day.
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These all provide information for staff to use in order to identify gaps in learning on which to
base their planning and teaching provision on. They are also used by school leaders for the
ongoing assessment of National Curriculum statement coverage.
Continual professional development is ongoing for all Subject Leaders so they have the
necessary skills and expertise to support and embed high standards for their subject. They
ensure a clear progression of skills is planned for and that these impact on the depth of
knowledge acquired. Subject Leaders use a range of monitoring to ascertain levels of learning
and track levels of progress and coverage so that they can ensure this fulfils National
Curriculum requirements and sequentially builds the acquisition of knowledge and skills for
pupils over time. They are responsible for embedding robust systems of assuring this is
achieved.
We strive to draw a distinction between assessing the impact of the school curriculum and
assessing National Curriculum subjects. The purpose of a school curriculum is not only about
aiming to achieve outstanding SATs results. We know for our pupils we need to provide a
holistic education for our pupils in line with our school core values and curriculum aims. To this
end, during the last academic year we set up a pupil Learning Forum which was due to be used
to provide the conduit to developing a record of achievement approach to assessing pupils'
social and emotional journeys through a learning log. Work was accomplished towards
achieving this. We had planned to provide a way for pupils to reflect on their own experiences
and learning within these logs, in conjunction with peer feedback and teacher feedback. This
has now been transferred as a key development for the second part of the Spring Term 2021.
We utilise our subject leader experts which include key Senior Leaders within the Curriculum
Development Working Party who meet regularly to quality assure and provide guidance, support
and challenge for year groups.
As part of our school improvement planning and ongoing quality assurance we carry out a range
of monitoring in order to assess strengths and identify areas requiring support and improvement
in order to keep a keen eye on quality assurance to ensure all are taking Personal
Responsibility In Delivering Excellence.
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Curriculum Enhancements across our Collaboration
To support learning about life across our schools we secure many Curriculum
Enhancements. Here are a few examples …
Residentials

Curriculum Visitors

Year 3 Sleepover – Holgate
Y4, Y5, Y6 – Bamburgh Sutton Road
and Holgate
Y6 Residential – venues have included
London, Walesby and Base Camp

Circus performers, the PDSA,
Magicians, Fudge and Co Animal
Encounters, Local Artists /
Businesses, Dress Designers,
Engineers, local Police, Fire
brigade, Nurses, Beauticians,
Sports Coaches, Cooks,
Landscape Gardeners, Barristers,
Farmers etc.

Trips
Drayton Manor, Cadbury World, Wollaton Park,
School swimming, Mining Museum, Yorkshire Wildlife
Park, Local area visits, Lakeside Arts, York, The
Deep, Waterstones, Nottingham Trent University,
Brakenhurst, Holocaust Centre. Brewhouse Yard,
The Deep, Severn Trent, Mansfield Museum, Local
Theatre

Theme Days and Weeks

.
After-school
Clubs

Parliament Week, Anti-bullying Week, Road
Safety Week, Science Week, Enterprise
Week, World Nursery Rhyme Week,
Geography Field Week, National
Storytelling Week, Healthy Living Week, Big
Me/Careers Week, Art Day, Remembrance
Week

Football, Multi-skills, Mindset, Film
Club, Tennis, Art club, Drama, Choir,
Kwik Cricket, Dance, Craft Club.
Rocksteady Music Tuition, Dough
Disco Clubs.

Performances
Christmas Nativities, Carol Concerts,
Year 6 Production, Sponsored
performances – Rhyme Time / Spelling,
English / Vehicle linked performances

Parents and
Sports Providers
Sports Coaches covering a range
of specific PE NC areas
Nottingham Forest – Premier
League Stars
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Dance11
Provider

Plus a range
of cultural and
religious
Community
Events
celebrations.

Community Champions Afternoon
Tea, Parents Phonics and Maths
Workshops, Craft Workshops,
Father’s/Mother’s Day, Sports Day
Fundraiser events, School Fayres,
School Gardening Events, A Day in
the Life Workshop, Pantomimes.

Appendix 2 (page 1 of 2)

Promoting British Values within our Collaboration
To support our children’s understanding of Democracy
we encourage children to know their views count,
value each other’s views and values and talk about
their feelings, for example when they do or do not
need help by:
➢
➢

➢
➢
➢

Having a PSHRE curriculum that promotes an
understanding of democracy.
Having school forums such as Sports Leaders
and Learning Forums that children apply to be
on and work alongside SLT and School Leaders
to drive initiatives through school.
Involving our children in democratic processes:
e.g. choosing team names, school rules.
Engaging children in assemblies that discuss
democratic themes such as general elections.
Involving our children in the recruitment of staff.

To support our children’s understanding of the Rule of Law
we ensure that our children understand that school rules
are used to mirror society laws and that these must be
respected. We also ensure that children understand that
there will be consequences for their actions by:

To support our children’s understanding of Mutual
Respect we …
➢
➢
➢
➢
➢

Have a PSHRE curriculum that promote respect and
consideration of others.
Engage in Anti-bullying weeks to raise an awareness
Work with school forums that encourage children to work
collaboratively to achieve a shared outcome.
Have an ethos in school that instils mutual respect for
others including visitors into school.
Providing interventions that support identified children with
managing their emotions.

➢
➢
➢

➢

To support our children’s understanding of their Individual Liberty so
that they know they are free to think as they see fit and understand
that they have the freedom to make choices with the knowledge to
know that they are accountable for their actions we:

To support our children’s understanding of Tolerance of those of
different faiths and beliefs we ensure our children acquire a tolerance
and appreciation of and respect for their own and other cultures; know
about similarities and differences between themselves and others and
among families, faiths, communities, cultures and traditions and share
and discuss practices, celebrations and experiences by:

➢

➢
➢

➢
➢
➢

Having a PSHRE curriculum that promotes an
understanding and respect for the Rule of Law.
Ensuring our Schools’ Behaviour policy is shared,
understood and followed by all stakeholders.
Ensuring that our children are provided with regular
opportunities to reflect on their learning and their
behaviour.
Engaging children in assemblies with a focus linked
to the law e.g. school rules, Parliament and themes
around safety.

Have a PSHRE curriculum that promotes respect and consideration
of other through an approach that encourages children to discuss
sensitive issues in controlled and structured sessions.
Have an ethos in school and share collective values that promotes
tolerance of different faiths and beliefs.
Have an ‘Equalities Policy’ that ensures this permeate through our
schools.
Promote an awareness of different faiths and beliefs through
events such as Black History Week, cultural days and celebrations,
Assembly / Festival celebrations.

➢
➢
➢
➢

Have a PSHRE curriculum that engages children in discussion
around their life choices and the accountability that they have
for these choices.
Celebrating children’s successes though celebrations
assemblies and whole school.
Inviting children to take on roles across school then enable
them to share their views and have an impact on school life –
e.g. Play Leaders, Eco Forum.
Encourage our children to make choices in a safe and
supportive environment within and beyond school.
Set up home/school agreements that children sign up to.
Provide Online-safety training to the children to enable them

To support our children with their positive contributions to life in Modern Britain we ensure our children look after their learning environment ensuring that
they are provided with opportunities to show care and concern for living things and take on roles of responsibility by:
➢

➢
➢
➢

Engaging children in assemblies led by a local pastor.
Providing opportunities for children to participate in Harvest Festival and other events that enable our children to donate to those less fortunate.
Having a forum of Community Champions who lead events and work alongside members of the school’s wider community.
Running school sponsorship days such as Christmas Jumper Day, Jeans for Genes Day and Red Nose Day to raise funds for those less fortunate than
ourselves.

Page 12 of 14

Appendix 2 (page 2 of 2)

Appendix 3 (page 1 of 1)

Page 13 of 14

Collaboration Assembly Themes
Pride, Teamwork,
Respect,
Perseverance,
Tolerance, Hope and
Kindness

Autumn Term 2

Autumn Term 1

Self-control, Democracy,
Responsibility, Respect,
Rules, Equality and
Friendship

Spring Term

Summer Term 2

Summer Term 1
Freedom, Peace,
Teamwork, Determination
and Honesty

Determination, Positivity, Hope, Confidence, Self-belief, Love,
Courage, Pride, Effort and Care
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Friendship, Positivity,
Success, Achievement,
Transition, Change and
Celebration

